School Improvement Plan for 
Eco-Justice Education Approach
“Janko Leskovar Primary School Pregrada”
	1. STEP
Ecojustice Vision Statement
	Shared Values Guiding Our School’s Vision for Ecojustice
Our school’s ecojustice vision is grounded in a set of shared values that reflect both our educational mission and our responsibility toward the planet:
· Respect for Nature and Local Ecosystems We value the natural environment as a living system that sustains us. Through activities such as creating a sensory trail, learning outdoors on Kunagora, and collaborating with local hiking and mushroom club, we cultivate a deep appreciation for biodiversity and the interconnectedness of all life.
· Commitment to Sustainable Practices We believe that every member of our school community can contribute to a healthier planet. 
Introducing recycling stations, establishing eco‑patrols, and organizing step‑count competitions encourage daily habits that reduce waste, conserve resources, and promote active, environmentally conscious lifestyles.




· Inclusion and Participation of All Voices

 Our vision embraces diversity and ensures that students, teachers, parents, and community partners all have a meaningful role. We prioritize the inclusion of marginalized or less‑represented groups by offering accessible environmental education, parent workshops, and opportunities for every student to participate in eco‑initiatives regardless of background or ability.

· Shared Responsibility and Collective Action We value collaboration as a pathway to change. By engaging teachers in professional development, involving parents in sustainability workshops, and empowering students through leadership roles in eco‑patrols, we build a culture where environmental responsibility is shared and celebrated.

· Through Experience We believe that authentic learning happens through hands‑on engagement. Outdoor lessons, field activities, and community partnerships help students understand environmental issues not only intellectually but emotionally and practically.

	How We Want Our School to Be Perceived in Terms of Sustainability and Inclusion
We aim for our school to be recognized as:
· A model of sustainable school culture, where environmental responsibility is visible in everyday routines, school infrastructure, and student behavior.
· A community hub for eco‑education, known for innovative practices such as sensory trails, outdoor learning spaces, and student‑led eco‑patrols.
· A school that listens to and values every voice, ensuring that students of all backgrounds feel empowered to participate in environmental initiatives.
· A collaborative partner in the local community, actively working with environmental associations, families, and local experts to promote ecological awareness beyond the school walls.
· A place where sustainability is lived, not just taught, demonstrated through consistent actions, transparent communication, and a strong sense of shared purpose.


	2. STEP
Implementation of the EcoJustice Assessment Tool
	Purpose of the Assessment
· The EcoJustice Assessment Tool will be used collaboratively with school staff to evaluate how well our school’s current practices reflect ecojustice principles. The assessment will guide decision‑making, highlight strengths, and identify areas for growth as we implement activities such as the sensory trail, recycling system, eco‑patrols, outdoor learning on Kunagora, and community partnerships.
Connection to Nature
Assessment Focus
· This dimension examines how effectively school leadership and the wider school community promote meaningful experiences in nature and foster emotional, cognitive, and physical connections with the environment.
Application in Our School
· Staff Reflection Workshops Teachers and staff will participate in guided reflection sessions to evaluate how often and how meaningfully students engage with natural environments, including the schoolyard, the sensory trail, and outdoor lessons on Kunagora.
· Observation of Current Practices The tool will help assess how frequently nature‑based learning is integrated into lessons, how accessible outdoor spaces are for all students, and whether leadership encourages outdoor education as a core pedagogical approach.
· Community Engagement Review Staff will evaluate the quality of partnerships with local associations (mushroom gatherers, mountaineers) and how these collaborations enhance students’ sense of belonging to local ecosystems.
Alignment with Planetary Boundaries
Assessment Focus
· This dimension evaluates whether the school’s daily operations and long‑term practices respect ecological limits, reduce environmental impact, and promote sustainable living.
Application in Our School
· Audit of School Practices Staff will use the tool to assess waste management, energy use, water consumption, and material choices. The introduction of recycling boxes and eco‑patrols will be evaluated for effectiveness and consistency.
· Curriculum Integration Review The assessment will examine how sustainability topics are embedded across subjects and whether students understand concepts such as resource limits, circular economy and responsible consumption.
· Monitoring of Behavioural Change Activities like the step‑count competition will be reviewed to determine how well they promote low‑impact, healthy lifestyles and whether they encourage long‑term behavioural shifts.
Polycentrism
Assessment Focus
· Polycentrism refers to the inclusion of diverse ecological, cultural, and social perspectives in school policies, teaching practices, and community engagement.

Application in Our School
· Inclusive Policy Review Staff will assess whether school policies reflect multiple viewpoints, including those of marginalized groups, local environmental experts, and families with diverse backgrounds.
· Diverse Learning Experiences The tool will help evaluate how well the curriculum incorporates local ecological knowledge (e.g., mushroom foraging, mountain ecology), global sustainability perspectives, and student‑led initiatives.
· Parent and Community Involvement The assessment will examine the accessibility and inclusiveness of parent workshops, ensuring that all families feel invited and represented in sustainability activities.
Outcome of the Assessment Process
By applying the EcoJustice Assessment Tool, the school will gain:
· A clear understanding of current strengths and gaps
· A shared baseline for planning the next two years
· Priorities for professional development
· Guidance for improving outdoor learning, sustainability practices, and inclusive participation
· A roadmap for embedding ecojustice principles into everyday school life



	

	3.STEP 
 EcoJustice School Assessment Review
This STEP  fits perfectly with our school’s real context and the two‑year plan we described. It includes:
· Levels of development (No Initiation → Institutionalization)
· A structured review of all four domains
· Answers to the three reflective questions

	Overall Development Levels (Current Status)
Based on preliminary observations and staff input, the school’s current development in ecojustice‑related areas can be described as follows:
	Area
	Current Level
	Rationale

	School Environment
	Initiation → Early Implementation
	Recycling boxes, eco‑patrols, 
and plans for a sensory trail
 show progress, but systems 
are not yet fully embedded.

	Curriculum, Teaching & Learning
	Initiation
	Some outdoor learning and thematic
 lessons exist, but ecojustice is
 not yet systematically integrated 
across subjects.

	Professional Development
	No Initiation → Initiation
	Educators show interest, but 
structured ecojustice training is 
only beginning through the 
project.

	Community Partnerships
	Implementation
	Strong collaboration with local 
mushroom gatherers, 
mountaineers, and parent groups
 already exists and is expanding.



A. School Environment: Infrastructure, Processes, and Roles
Current Strengths
· Recycling stations are being introduced and monitored by eco‑patrols.
· Plans for a sensory trail and improved outdoor learning spaces are underway.
· Step‑count competitions promote active, low‑impact lifestyles.
· Leadership supports sustainability initiatives and encourages student involvement.
Areas for Growth
· Waste‑reduction systems need clearer procedures and consistent monitoring.
· Outdoor spaces require further development to support regular nature‑based learning.
· Roles and responsibilities (eco‑patrol leaders, teacher coordinators, maintenance staff involvement) need clearer definition.
Development Level: Initiation → Early Implementation

B. Curriculum, Teaching and Learning
Current Strengths
· Outdoor lessons on Kunagora provide authentic ecological learning experiences.
· Teachers integrate environmental themes in science, nature studies, and class projects.
· Students participate in hands‑on activities such as mushroom foraging workshops and ecological walks.
Areas for Growth
· Ecojustice concepts (equity, planetary boundaries, non‑human perspectives) are not yet systematically embedded across subjects.
· Teachers need support to design interdisciplinary ecojustice units.
· Assessment methods for eco‑learning are still emerging.
Development Level: Initiation

C. Professional Development of Educators
Current Strengths
· Staff show strong motivation to learn about sustainability and outdoor pedagogy.
· Initial training sessions (EcoJustice Assessment Tool, Lead for EcoJustice) have begun.
Areas for Growth
· Professional development is not yet continuous or structured.
· Teachers need training in: 
· ecojustice pedagogy
· inclusive environmental education
· outdoor classroom management
· integrating local ecological knowledge into lessons
· Staff confidence varies widely.
Development Level: No Initiation → Initiation

D. Community Partnerships
Current Strengths
· Active collaboration with local mushroom‑gathering and mountaineering associations.
· Parents participate in workshops and sustainability activities.
· Community experts support outdoor learning and ecological awareness.
Areas for Growth
· Partnerships could be expanded to include environmental NGOs, local government, and cultural groups.
· Communication channels with families could be strengthened to ensure inclusivity.
· Opportunities for marginalized families to participate need to be intentionally created.
Development Level: Implementation

Reflective Questions
 1. What are the most significant barriers preventing deeper connections to nature in our school?
· Limited availability of structured outdoor learning spaces (sensory trail still in development).
· Weather‑related challenges and lack of equipment for year‑round outdoor learning.
· Teachers’ varying confidence in leading outdoor lessons.
· Time constraints within the curriculum.
· Safety concerns and logistical challenges for frequent outdoor excursions.
· Unequal access for students with mobility or sensory needs.

 2. How do our current practices align with or deviate from planetary boundaries?
Alignment
· Recycling initiatives reduce waste and promote circular thinking.
· Step‑count competitions encourage low‑carbon mobility.
· Outdoor learning fosters awareness of local ecosystems and resource limits.
· Eco‑patrols help monitor and reduce unnecessary consumption.
Deviations
· Energy and water use are not yet systematically monitored.
· Single‑use materials are still common in some classrooms.
· Sustainability practices depend on individual teacher motivation rather than whole‑school policy.
· Food waste and procurement practices are not yet addressed.

 3. To what extent do we center marginalized voices and non‑human perspectives in our curriculum and operations?
Current Extent
· Some lessons highlight biodiversity and the importance of protecting non‑human life.
· Outdoor learning experiences allow students to observe ecosystems directly.
· Parent workshops include diverse families, though participation varies.
Areas for Improvement
· Marginalized student voices are not yet systematically included in planning eco‑initiatives.
· Curriculum rarely addresses environmental justice, equity, or the disproportionate impact of ecological issues on vulnerable groups.
· Non‑human perspectives (e.g., rights of nature, animal habitats, forest ecosystems) are present but not deeply explored.
· School policies do not yet explicitly reflect ecojustice principles.
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	4.STEP
Develop a Solution Tree

A Solution Tree helps the school community understand the deeper causes of ecojustice challenges, identify practical strategies, and envision meaningful social and ecological outcomes. This tree is co‑created with school staff, students, families, local organizations, and Indigenous knowledge holders, ensuring that diverse perspectives shape the path forward.
	Identify the Roots :
ROOTS 
These roots represent the underlying issues that limit the school’s ability to fully embody ecojustice principles.
1. Limited Connection to Nature
· Insufficient outdoor learning spaces (sensory trail still in development).
· Teachers’ varying confidence in leading outdoor lessons.
· Weather, safety, and logistical constraints.
· Unequal access for students with mobility or sensory needs.
2. Partial Alignment with Planetary Boundaries
· Waste reduction and recycling systems are inconsistent.
· Energy and water use are not systematically monitored.
· Single‑use materials still common in classrooms.
· Sustainability depends on individual teacher motivation rather than whole‑school policy.
3. Limited Inclusion of Marginalized Voices and Non‑Human Perspectives
· Ecojustice concepts not yet embedded across subjects.
· Students from marginalized backgrounds have fewer opportunities to participate in eco‑initiatives.
· Non‑human perspectives (ecosystems, species, habitats) are acknowledged but not deeply integrated.
· Parent engagement varies, and some families feel less represented.
TRUNK — Actionable Strategies to Address the Challenges
These strategies form the strong trunk that supports the school’s ecojustice transformation.
1. Strengthen Nature‑Based Learning
· Complete and maintain the sensory trail as an inclusive outdoor learning space.
· Introduce weekly outdoor lessons for all grades, including structured activities on Kunagora.
· Provide teacher training on outdoor pedagogy and risk‑aware planning.
· Ensure accessibility (ramps, sensory‑friendly stations, quiet zones).
2. Improve Sustainable School Practices
· Establish a whole‑school waste‑reduction policy supported by eco‑patrols.
· Introduce energy‑saving routines (lights off, reduced heating/cooling, water‑saving reminders).
· Replace single‑use materials with reusable alternatives where possible.
· Track ecological footprint indicators (waste volume, recycling rates, energy use).
3. Center Diverse Voices and Ecological Perspectives
· Co‑create eco‑initiatives with students, parents, and community partners.
· Integrate Indigenous ecological knowledge (e.g., forest stewardship, mushroom ecology).
· Include marginalized students in leadership roles within eco‑patrols and project teams.
· Embed ecojustice themes across subjects (equity, biodiversity, rights of nature).
4. Strengthen Community Partnerships
· Expand collaboration with mushroom gatherers, mountaineers, environmental NGOs, and local experts.
· Offer parent workshops on sustainability, outdoor learning, and eco‑friendly habits.
· Organize community events such as step‑count competitions, clean‑up days, and forest walks.
 BRANCHES — Desired Outcomes and Contributions to the Ecojustice Vision
These branches represent the visible, positive results of the strategies.
1. Social Outcomes for Students
· Stronger emotional and physical connection to nature.
· Increased confidence, leadership, and responsibility through eco‑patrols.
· Greater inclusion of students with diverse backgrounds and abilities.
· Improved well‑being through outdoor learning and physical activity.
2. Social Outcomes for Staff
· Higher competence and confidence in ecojustice pedagogy.
· Stronger collaboration across subjects and grade levels.
· Shared responsibility for sustainability practices.
· Increased professional satisfaction through meaningful, community‑connected work.
3. Social Outcomes for Families and Community
· Families feel welcomed, represented, and engaged in eco‑initiatives.
· Local organizations become active partners in environmental education.
· Community pride grows as the school becomes a model of sustainability and inclusion.
4. Ecological Outcomes
· Reduced waste and energy consumption.
· Increased biodiversity on school grounds (pollinator plants, sensory trail habitats).
· Students develop long‑term sustainable habits.
· School culture shifts toward living within planetary boundaries.

	 Challenges
What are the most significant barriers preventing deeper connections to nature? Limited outdoor spaces, teacher confidence, accessibility issues, and logistical constraints.
How do our current practices align with or deviate from planetary boundaries?
 We align through recycling and active mobility, but deviate through inconsistent waste management, energy use, and reliance on single‑use materials.
To what extent do we center marginalized voices and non‑human perspectives? Some progress exists, but these perspectives are not yet systematically embedded in curriculum or decision‑making.
Strategies
What small but meaningful actions can we take immediately?
 Daily outdoor moments, eco‑patrol routines, reducing single‑use items, simple energy‑saving habits.
How can we align these strategies with our broader mission and vision? 
By ensuring every action supports respect for nature, inclusion, and sustainable living.
What resources, roles, or processes do we need? Teacher training, clear eco‑patrol roles, accessible outdoor spaces, community partnerships, and monitoring tools.
Outcomes
How will success look and feel? A school where nature is part of everyday learning, students feel empowered, families feel included, and sustainability is visible everywhere.
What specific outcomes can we measure? Recycling rates, energy use, number of outdoor lessons, participation of marginalized groups, biodiversity indicators, student leadership roles.
How will these outcomes contribute to a sustainable and inclusive school culture? They will create a community where environmental responsibility is shared, diversity is valued, and ecological limits guide everyday decisions.


	5.STEP
Prioritize Actions
	When selecting actions for the next two years, our school prioritizes initiatives that are high‑impact, low‑cost, and aligned with existing strengths and resources. The following actions offer the strongest combination of immediate benefits, long‑term sustainability, and realistic implementation.
 1. Establishing a Consistent Recycling and Waste‑Reduction System
Why it has high impact
· Immediately reduces the school’s ecological footprint.
· Creates visible change that motivates students and staff.
· Builds daily habits aligned with planetary boundaries.
Why it is feasible
· Requires minimal financial investment.
· Eco‑patrols can manage monitoring and awareness.
· Staff and students can participate without additional training.
 2. Introducing Weekly Outdoor Learning Moments
Why it has high impact
· Strengthens students’ connection to nature.
· Improves well‑being, attention, and motivation.
· Supports ecojustice by making nature accessible to all students.
Why it is feasible
· Can be done in short sessions (15–30 minutes).
· Uses existing school grounds and nearby natural areas.
· Teachers can start with simple activities requiring no equipment.
3. Completing the Sensory Trail as an Inclusive Outdoor Learning Space
Why it has high impact
· Provides a permanent, accessible space for nature‑based learning.
· Supports students with sensory needs and diverse learning styles.
· Encourages daily outdoor engagement for all classes.
Why it is feasible
· Can be built gradually using local materials.
· Parents and community partners can volunteer.
· Maintenance is low once established.
4. Strengthening Community Partnerships
Why it has high impact
· Expands learning beyond the classroom.
· Brings diverse ecological and cultural perspectives into the school.
· Increases inclusion by involving families and local groups.
Why it is feasible
· Existing partnerships (hiking and mushroom club) are already strong.
· Workshops and outdoor activities require minimal cost.
· Community members are motivated to contribute.


 5. Step‑Count Competitions to Promote Active, Low‑Impact Lifestyles
Why it has high impact
· Encourages healthy habits and reduces car use around the school.
· Builds a sense of community and friendly competition.
· Supports planetary boundaries through low‑carbon mobility.
Why it is feasible
· Requires no equipment or financial resources.
· Easy to organize and track.
· Students enjoy participating and motivating each other.
[image: ]
	What are the issues related to the community and world that should be tackled?
· Local disconnection from nature, despite rich natural surroundings such as Kunagora.
· Inconsistent waste management and continued use of single‑use materials.
· Limited environmental literacy, especially regarding biodiversity, fungi, forests, and sustainable living.
· Unequal participation of families and marginalized groups in school eco‑initiatives.
· Global challenges such as climate change, biodiversity loss, and exceeding planetary boundaries, which require early education and daily sustainable habits.
These issues shape the direction of the school’s ecojustice actions.
2. Which strategies align most closely with our current capacities and resources?
· Strengthening eco‑patrols to monitor recycling, energy use, and schoolyard cleanliness.
· Introducing weekly outdoor learning moments, using existing school grounds and nearby natural areas.
· Completing the sensory trail with support from staff, parents, and local volunteers.
· Running step‑count competitions to promote active, low‑carbon lifestyles.
· Organizing parent workshops using internal expertise and community partners.
· Collaborating with local hiking and mushroom club, who already support outdoor learning.
These strategies require minimal financial investment and build on existing strengths.
 3. Which actions will create the greatest immediate benefit for our community and environment?
· A consistent recycling and waste‑reduction system, visibly improving the school environment.
· Eco‑patrol routines, which build responsibility and reduce ecological impact.
· Short, regular outdoor learning sessions, improving student well‑being and nature connection.
· Step‑count competitions, encouraging healthy habits and reducing car traffic around the school.
· Parent and community workshops, strengthening inclusion and shared responsibility.
· Early development of the sensory trail, providing an accessible outdoor learning space for all students.
These actions are fast to implement, highly motivating, and immediately visible.
 4. Are there partnerships we can leverage to expand our impact?
Yes — our school already has strong community ties that can be expanded:
· Local mushroom‑gathering association Supports biodiversity education, fungi ecology, and forest stewardship.
· Local hiking  club Provide safe outdoor learning experiences on Kunagora and teacher training in outdoor leadership.
· Parents and families Offer volunteer support for building the sensory trail, maintaining school grounds, and co‑leading workshops.
· Environmental NGOs and local ecological groups Provide expertise in waste reduction, biodiversity, and climate education.
· Municipal services Assist with recycling logistics, waste collection, and schoolyard improvements.
· Cultural or Indigenous knowledge holders Enrich learning with traditional ecological knowledge and non‑human perspectives.
These partnerships make the project more inclusive, sustainable, and deeply rooted in the local community.


	6.STEP
Plan Implementation

The following implementation plan outlines timelines, responsibilities, resources, and capacity improvements across infrastructure, processes, and roles.
	 1. Action Plan Overview (Two‑Year Timeline)
Year 1 — Foundation and Early Implementation
· Build and open the sensory trail.
· Establish consistent recycling and waste‑reduction systems.
· Launch eco‑patrols and define their responsibilities.
· Begin weekly outdoor learning sessions.
· Organize parent workshops and community events.
· Strengthen partnerships with mushroom gatherers and mountaineers.
· Provide initial teacher training in ecojustice and outdoor pedagogy.
Year 2 — Expansion and Institutionalization
· Integrate ecojustice principles into school policies and curriculum.
· Expand outdoor learning to all grades with structured units.
· Introduce biodiversity‑enhancing elements (pollinator plants, habitat zones).
· Monitor ecological indicators (waste, energy, biodiversity).
· Deepen community partnerships and include marginalized families more intentionally.
· Develop student leadership roles within eco‑patrols and eco‑teams.
· Explore small‑scale renewable energy options (e.g., solar lamps, rainwater collection).
2. Detailed Action Plan With Responsibilities and Resources
A. Sensory Trail Development
Timeline: Months 1–6 Responsible: Project coordinator, teachers, maintenance staff, parent volunteers, local associations Resources: Local wood, stones, plants, recycled materials, volunteer labor
 Capacity Improvements:
· Staff training on using outdoor spaces for inclusive learning
· Maintenance routines integrated into school processes
B. Recycling System + Eco‑Patrols
Timeline: Months 1–3 (setup), ongoing monitoring Responsible: Eco‑patrol leaders, teachers, janitorial staff, student volunteers Resources: Recycling bins, signage, monitoring sheets Capacity Improvements:
· Clear waste‑management procedures
· Student leadership roles formalized
C. Weekly Outdoor Learning Sessions
Timeline: Start Month 2, ongoing Responsible: All teachers, outdoor learning coordinator Resources: Simple outdoor materials (clipboards, magnifiers), access to schoolyard and Kunagora Capacity Improvements:
· Teacher training in outdoor pedagogy
· Risk‑assessment guidelines
· Inclusive adaptations for students with diverse needs

D. Community Workshops and Partnerships
Timeline: 2–3 events per semester Responsible: School leadership, parent council, local mushroom gatherers, mountaineers, NGOs Resources: Meeting space, printed materials, guest speakers Capacity Improvements:
· Stronger communication channels with families
· Inclusion strategies for marginalized groups
E. Step‑Count Competitions
Timeline: Twice per year Responsible: PE teachers, class teachers, student eco‑teams Resources: Step‑tracking apps or pedometers, posters, certificates Capacity Improvements:
· Promotion of active mobility
· Integration of health and sustainability education
F. Biodiversity and Habitat Enhancements
Timeline: Year 2 Responsible: Science teachers, eco‑patrols, community partners Resources: Native plants, soil, tools, signage Capacity Improvements:
· Understanding of local ecosystems
· Student involvement in long‑term ecological stewardship
 3. Improving School Capacities
A. Infrastructure Improvements
· Outdoor learning spaces: Sensory trail, shaded seating, nature‑observation zones, accessible paths.
· Nature‑focused resources: Field guides, magnifiers, weather‑proof storage, plant markers.
· Sustainable infrastructure: Rainwater collection barrels, composting area, small solar‑powered devices (if feasible).
These improvements support daily nature connection and hands‑on learning.
B. Process Improvements
· Ecojustice principles integrated into decision‑making: Every new school initiative evaluated for environmental and social impact.
· Operational policies updated: Waste‑reduction policy, outdoor learning policy, inclusion guidelines.
· Monitoring systems: Regular tracking of waste, energy use, biodiversity, and participation rates.
These processes ensure sustainability becomes part of the school’s identity.
C. Role Improvements
· Eco‑Patrols: Student teams responsible for monitoring recycling, energy use, and schoolyard cleanliness.
· Outdoor Learning Coordinator: Supports teachers, organizes resources, ensures safety guidelines.
· Community Partnership Liaison: Maintains communication with local associations and families.
· Teacher Leaders for Ecojustice: Guide curriculum integration and mentor colleagues.
These roles distribute responsibility and build long‑term sustainability.
 Summary
This implementation plan ensures that the school’s ecojustice vision becomes a lived reality through:
· Clear timelines
· Shared responsibilities
· Realistic resource use
· Strengthened infrastructure
· Improved processes
· Empowered roles
It creates a school culture where sustainability, inclusion, and nature connection are woven into everyday life.

	1. Who will be responsible for leading and monitoring progress on each action?
A clear distribution of roles ensures accountability and shared ownership:
· Project Coordinator (Teacher Leader- Nikolina Ljubić) Oversees the entire ecojustice plan, monitors timelines, organizes meetings and reports progress.
· Eco‑Patrol Coordinator (Teacher or Staff Member) Guides student eco‑patrols, tracks recycling, energy use, and schoolyard cleanliness.
· Outdoor Learning Coordinator Supports teachers in planning outdoor lessons, ensures safety guidelines, and manages the sensory trail.
· Community Partnership 
Local hiking and mushroom club, NGOs (Non-Governmental Organizations), and families.
· Student Eco‑Teams Lead awareness campaigns, monitor daily routines, and provide feedback from the student perspective.
· Parent Council Representatives Support workshops, volunteer coordination, and inclusion of diverse family voices.
· School Leadership Integrates ecojustice principles into policies, approves resources, and ensures long‑term sustainability.
This shared structure prevents burnout and builds a culture of collective responsibility.
2. What is the first step we need to take to activate this plan?
The first step is to hold a whole‑school EcoJustice Kick‑Off Meeting with staff, student representatives, and key community partners.
During this meeting, the school will:
· Present the ecojustice vision and two‑year plan - at the teachers’ council meeting
· Assign roles and responsibilities
· Agree on timelines and communication channels
· Identify immediate actions (e.g., recycling system, outdoor learning routines)
· Gather input from all participants
This meeting creates clarity, shared ownership, and momentum from the very beginning.
3. How can we ensure that every voice, especially marginalized ones, is heard in our initiatives?
To make ecojustice truly inclusive, the school can:
· Create diverse working groups that include students with different backgrounds, abilities, and learning needs.
· Use anonymous feedback tools (surveys, suggestion boxes) to allow quieter or less confident voices to contribute.
· Hold parent workshops at varied times to accommodate families with different schedules.
· Provide translation or simplified materials for families who need language or literacy support.
· Invite students from marginalized groups into leadership roles within eco‑patrols and eco‑teams.
· Ensure accessibility in outdoor spaces (ramps, sensory‑friendly zones, quiet areas).
· Actively ask for feedback from groups who are often overlooked.
Inclusion is not passive — it requires intentional structures that make participation possible for everyone.
 4. What opportunities exist to involve community and Indigenous knowledge?
Your school has rich opportunities to integrate local ecological wisdom and community expertise:
· Local mushroom‑gathering association Shares knowledge about fungi, forest ecosystems, sustainable foraging, and biodiversity.
· MountaN hiking club Teach safe outdoor practices, respect for landscapes, and traditional knowledge of local mountains.
· Elders or cultural groups with traditional ecological knowledge Offer perspectives on land stewardship, seasonal cycles, and non‑human relationships.
· Environmental NGOs Provide expertise in conservation, waste reduction, and climate education.
· Parents and grandparents Bring practical skills such as gardening, herbal knowledge, and traditional crafts.
· Municipal services Support waste management, recycling logistics, and schoolyard improvements.
These partnerships deepen learning, strengthen community bonds, and ensure that ecojustice is grounded in local culture and lived experience.


	7.STEP
Monitor and adjust
	1. Establish a Regular Review Cycle
To maintain momentum and transparency, the school will:
· Hold quarterly EcoJustice Review Meetings with staff, student eco‑teams, and community partners.
· Revisit each part of the Solution Tree (Roots, Trunk, Branches) to evaluate what has changed.
· Update timelines and responsibilities based on progress and new opportunities.
· Document successes and challenges in a shared digital or physical EcoJustice Logbook.
This cycle ensures that the project remains dynamic and responsive.
 2. Use Clear Indicators to Track Progress
Each action will be monitored using simple, measurable indicators such as:
· Number of outdoor learning sessions conducted
· Recycling rates and waste‑reduction data
· Participation of marginalized students and families
· Biodiversity observations around the sensory trail
· Engagement in step‑count competitions
· Teacher participation in professional development
· Feedback from students, parents, and community partners
These indicators help the school understand what is working and where adjustments are needed.
 3. Gather Feedback From All Stakeholders
To ensure that every voice is heard, the school will:
· Collect student feedback through eco‑patrol reflections, class discussions, and suggestion boxes.
· Invite parents and families to share their perspectives during workshops and surveys.
· Consult community partners (mushroom gatherers, mountaineers, NGOs) about the effectiveness of joint activities.
· Include marginalized voices intentionally, ensuring accessibility, translation, and representation in meetings.
This inclusive approach strengthens ecojustice by valuing diverse experiences and perspectives.
 4. Adapt Strategies Based on Findings
When reviewing the Solution Tree, the school will:
· Revisit the Roots to see if challenges have changed or new ones have emerged.
· Adjust the Trunk (strategies) to better match current capacities, resources, and community needs.
· Refine the Branches (outcomes) to reflect realistic, meaningful progress.
· Celebrate successes to maintain motivation and community engagement.
Adaptation ensures that the project remains relevant and effective over time.
5. Communicate Progress Transparently
To build trust and shared ownership, the school will:
· Share updates during staff meetings, parent gatherings, and student assemblies.
· Display progress visually on a “Living EcoJustice Wall” in the school hallway.
· Publish short updates in newsletters or on the school website.
Transparent communication reinforces the idea that ecojustice is a collective journey.
Summary
Regularly revisiting the Solution Tree allows the school to:
· Stay aligned with its ecojustice vision
· Respond to new challenges
· Strengthen community involvement
· Ensure inclusion of all voices
· Celebrate progress and maintain momentum
This ongoing reflection transforms ecojustice from a project into a sustainable school culture.

	1. Are the implemented actions leading to the desired outcomes?
Overall, the implemented actions are showing clear progress toward the ecojustice vision:
· Recycling systems and eco‑patrols have increased student responsibility and visibly reduced waste in classrooms and hallways.
· Weekly outdoor learning sessions are strengthening students’ connection to nature, improving engagement, and supporting well‑being.
· The sensory trail is becoming a valued inclusive space, used by multiple grade levels for observation, reflection, and sensory exploration.
· Community workshops and partnerships have increased family involvement and brought diverse ecological knowledge into the school.
· Step‑count competitions are promoting healthier, low‑impact mobility habits.
While not all outcomes are fully achieved yet, the direction is positive and aligns with the long‑term ecojustice goals.
2. What challenges are emerging, and how can we address them?
Several challenges have appeared during implementation:
A. Uneven teacher confidence in outdoor learning
Some teachers feel less prepared to lead outdoor lessons. Response: Provide short, practical training sessions and peer‑support models where confident teachers mentor others.
B. Inconsistent participation from families
Certain families, especially marginalized ones, participate less in workshops and events. Response: Offer flexible meeting times, translated materials, personal invitations, and activities that reflect diverse cultural perspectives.
C. Maintenance of outdoor spaces
The sensory trail and schoolyard require regular care. Response: Create rotating maintenance teams (students + staff + parents) and integrate upkeep into eco‑patrol duties.
D. Monitoring sustainability indicators
Tracking waste, energy, and biodiversity is still developing. Response: Introduce simple monitoring tools (charts, checklists) and assign clear responsibilities to eco‑teams.
E. Weather and logistical constraints
Outdoor learning is sometimes disrupted by weather or scheduling. Response: Prepare “rain‑friendly” outdoor activities and create a shared calendar for outdoor space use.
🌳 3. How can we refine our actions to remain aligned with the ecojustice vision?
To stay true to ecojustice principles—respect for nature, inclusion, sustainability, and shared responsibility—the school can refine its actions in the following ways:
A. Deepen inclusion and representation
· Intentionally involve marginalized students in leadership roles.
· Ensure accessibility in all outdoor spaces and activities.
· Invite families to co‑design events and learning experiences.
B. Strengthen ecological literacy across the curriculum
· Integrate ecojustice themes (equity, biodiversity, planetary boundaries) into multiple subjects.
· Use the sensory trail and Kunagora as regular learning environments, not occasional trips.
C. Expand community and Indigenous knowledge partnerships
· Continue working with local hiking and mushroom club.
· Invite cultural groups or elders to share traditional ecological knowledge.
· Co‑create activities that highlight local ecosystems and non‑human perspectives.
D. Improve monitoring and reflection routines
· Revisit the Solution Tree quarterly.
· Adjust strategies based on data and feedback.
· Celebrate successes to maintain motivation.
E. Embed ecojustice into school policies
· Update decision‑making processes to consider environmental and social impact.
· Formalize eco‑roles (eco‑patrols, coordinators, liaisons) to ensure continuity.
Summary
By regularly evaluating outcomes, addressing emerging challenges, and refining actions, the school ensures that ecojustice remains a living, evolving practice. This reflective approach strengthens sustainability, inclusion, and community connection—turning the ecojustice vision into everyday reality.
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Summary of Prioritized Actions

Priority

Action

Recycling system + eco-patrols

Weekly outdoor learning

Sensory trail

Parent & community workshops

Step-count competitions

Impact

Immediate environmental improvement

Strong nature connection

Long-term inclusive learning space

Social inclusion + awareness

Health + sustainability

Feasil

Very high

High

Medium

High

Very high




